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Professional Certificate in Assessing Students with Dysgraphia

Developing Accommodations and Interventions

Assistive Technology – A broad category of devices, software, or equipment designed to support students
with dysgraphia in completing writing tasks.
Related terms: adaptive hardware, speech‑to‑text software, digital graphic organizer.
Explanation: Assistive technology (AT) reduces the motor and cognitive demands of handwriting by
providing alternative input methods, such as typing, voice recognition, or stylus‑based drawing.
Example: A student uses a tablet with a stylus that converts handwritten strokes into typed text, allowing
them to focus on content rather than legibility.
Practical application: Teachers can integrate AT into lesson plans by offering a choice board that includes
keyboarding, speech‑to‑text, and graphic tablet options for written assignments.
Challenges: Selecting AT that matches the student’s specific motor abilities, ensuring compatibility with
school IT policies, and providing sufficient training for both student and teacher.

Baseline Assessment – An initial evaluation that establishes a student’s current writing performance before
interventions begin.
Related terms: pre‑test, norm‑referenced scores, criterion‑referenced data.
Explanation: Baseline data provide a reference point to measure growth, identify specific deficits in letter
formation, spacing, or composition, and inform individualized accommodation plans.
Example: Administering a timed copy‑task where the student reproduces a paragraph to assess speed,
accuracy, and legibility.
Practical application: Use baseline results to set realistic, measurable goals such as “increase legible letters
per minute by 15% over 6 weeks.”
Challenges: Variability in student performance due to fatigue or anxiety, and the need for consistent testing
conditions.

Chunking – A strategy that breaks larger writing tasks into smaller, manageable pieces.
Related terms: task analysis, step‑by‑step scaffolding, micro‑goals.
Explanation: By dividing a composition into sections (e.g., brainstorming, outlining, drafting), students
experience reduced cognitive load and can focus on one component at a time.
Example: For a five‑paragraph essay, the teacher provides a graphic organizer that isolates the topic
sentence, supporting details, and concluding sentence for each paragraph.
Practical application: Provide checklists that mark completion of each chunk, allowing the student to
self‑monitor progress.
Challenges: Ensuring that chunking does not become overly prescriptive, limiting the student’s ability to
synthesize ideas across sections.

Co‑Teaching – A collaborative instructional model where a special education teacher and a general
education teacher share responsibility for delivering content.
Related terms: inclusive classroom, parallel teaching, station teaching.
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Explanation: Co‑teaching enables real‑time modification of writing assignments, immediate feedback, and
modeling of strategies for students with dysgraphia.
Example: While the general educator leads a lesson on narrative structure, the special educator circulates
offering targeted assistance on handwriting spacing.
Practical application: Schedule regular planning meetings to align curriculum objectives with
accommodation needs.
Challenges: Coordinating schedules, maintaining consistent communication, and balancing the workload
between teachers.

Digital Graphic Organizer – An electronic tool that visually structures ideas before writing.
Related terms: mind‑mapping software, concept map, outline generator.
Explanation: Graphic organizers help students with dysgraphia organize thoughts, reducing the need for
extensive hand‑written drafting.
Example: Using a web‑based mind‑map to plan a persuasive essay, then exporting the map to a word
processor for final composition.
Practical application: Incorporate organizer templates into the learning management system, allowing
students to access them from any device.
Challenges: Ensuring the student does not become overly dependent on the visual format and can
transition to free‑form writing when needed.

Ergonomic Seating – Furniture designed to support proper posture and reduce strain during writing
activities.
Related terms: adjustable chair, footrest, keyboard tray.
Explanation: Proper ergonomics can lessen fatigue and improve fine‑motor control, which are critical for
legible handwriting.
Example: A student sits on a chair with lumbar support and a tabletop that tilts slightly upward, allowing a
more natural wrist position.
Practical application: Conduct an ergonomic assessment at the start of the school year and adjust seating as
the student’s growth changes.
Challenges: Budget constraints for specialized furniture and the need for periodic re‑evaluation as the
student’s size changes.

Explicit Instruction – Direct teaching of specific writing skills, often using modeling, guided practice, and
independent application.
Related terms: didactic teaching, mastery learning, scaffolded instruction.
Explanation: Students with dysgraphia benefit from clear, step‑by‑step demonstrations of letter formation,
spacing, and sentence construction.
Example: The teacher demonstrates proper lowercase “g” formation on a whiteboard, then has the student
practice on a worksheet with immediate feedback.
Practical application: Use a gradual release model: “I do, we do, you do,” to move from teacher‑led to
student‑independent practice.
Challenges: Maintaining student engagement during repetitive drills and differentiating the pace for varied
skill levels.
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Fine‑Motor Therapy – Targeted exercises aimed at strengthening the small muscles used in handwriting.
Related terms: occupational therapy, hand‑strengthening activities, sensory integration.
Explanation: Improving hand strength, dexterity, and coordination can directly impact a student’s ability to
produce legible script.
Example: Using therapy putty to perform pinch and stretch exercises before a writing session.
Practical application: Integrate short motor activities (2‑3 minutes) at the beginning of each writing block.
Challenges: Coordinating therapy sessions with classroom schedules and ensuring exercises do not cause
fatigue that interferes with academic tasks.

Graphic Input Device – Hardware such as a tablet, stylus, or graphic pen that captures hand movements
digitally.
Related terms: digital pen, touchscreen tablet, tablet PC.
Explanation: Graphic input devices translate physical strokes into digital text, allowing students to bypass
messy handwriting while retaining the kinetic experience of writing.
Example: A student draws letters on a tablet; the software converts the strokes into typed characters in real
time.
Practical application: Pair the device with handwriting recognition software to provide immediate visual
feedback on letter formation.
Challenges: Technical reliability, battery life, and the learning curve associated with new device interfaces.

Handwriting Recognition Software – Programs that convert handwritten input into typed text.
Related terms: OCR technology, digital transcription, voice‑to‑text.
Explanation: This software reduces the motor demand of writing while preserving the student’s ability to
generate original content.
Example: Using the “OneNote” handwriting feature to write notes that automatically appear as typed text.
Practical application: Set up a default document template where the student’s handwritten notes appear in
a designated font for ease of reading.
Challenges: Accuracy varies with handwriting style; misrecognition can frustrate the student and require
correction.

Individualized Education Program (IEP) – A legally binding document that outlines specific goals,
accommodations, and services for a student with a disability.
Related terms: 504 Plan, MEP (Modified Education Plan), annual review.
Explanation: The IEP serves as a roadmap for implementing accommodations such as extended time,
assistive technology, and specialized instruction for dysgraphia.
Example: An IEP goal might state, “Student will increase legible letter production from 10 to 15 letters per
minute with the use of a keyboard.”
Practical application: Review the IEP quarterly to adjust goals based on progress monitoring data.
Challenges: Ensuring all team members understand the specific dysgraphia accommodations and that they
are consistently applied across subjects.

Keyboarding Instruction – Structured teaching of touch‑typing skills.
Related terms: home row, typing speed, accuracy rate.
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Explanation: Keyboarding provides an efficient alternative to handwriting, enabling students to express
ideas without the motor challenges associated with cursive or print.
Example: A student learns to type using a standard QWERTY layout, achieving 30 words per minute with
95% accuracy.
Practical application: Incorporate daily 10‑minute typing drills into the language arts schedule.
Challenges: Transitioning from handwriting to keyboarding may affect the development of spelling and
phonemic awareness if not balanced with other literacy activities.

Legibility Rubric – An assessment tool that measures the clarity and readability of a student’s written work.
Related terms: scoring guide, formative assessment, criterion‑based evaluation.
Explanation: Rubrics provide objective criteria (e.g., spacing, alignment, letter formation) to track
improvements in handwriting over time.
Example: A rubric might assign points for consistent baseline size, even spacing, and proper letter slant.
Practical application: Use the rubric after each writing assignment to give targeted feedback and chart
growth.
Challenges: Maintaining inter‑rater reliability among multiple teachers using the same rubric.

Multisensory Approach – Instruction that engages visual, auditory, and kinesthetic modalities
simultaneously.
Related terms: Orton‑Gillingham, structured language, sensorimotor integration.
Explanation: Multisensory methods reinforce learning by linking tactile letter tracing, spoken spelling, and
visual cueing, which is especially beneficial for dysgraphia.
Example: Students trace sandpaper letters while saying the sound and watching a video of the correct
formation.
Practical application: Design a weekly “multisensory writing station” where students rotate through tracing,
typing, and oral dictation activities.
Challenges: Planning and resource allocation to provide varied sensory inputs within limited class time.

Occupational Therapy (OT) Consultation – A professional evaluation that informs classroom
accommodations based on the student’s fine‑motor profile.
Related terms: sensory processing, hand‑strength assessment, adaptive strategies.
Explanation: OT provides recommendations such as pencil grips, adaptive keyboards, or schedule
modifications to support writing endurance.
Example: An OT suggests a triangular pencil grip that reduces thumb fatigue for a student who struggles
with sustained writing.
Practical application: Implement OT suggestions in the classroom and monitor the student’s response over a
4‑week period.
Challenges: Aligning OT recommendations with classroom feasibility and ensuring that accommodations do
not stigmatize the student.

Peer‑Mediated Intervention – A strategy where trained classmates assist a student with dysgraphia during
writing tasks.
Related terms: buddy system, collaborative learning, peer tutoring.
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Explanation: Peer support can provide immediate modeling, feedback, and encouragement, fostering
independence and social inclusion.
Example: A peer partner reviews a draft, helping the student with spacing and punctuation while the student
focuses on content.
Practical application: Pair students for a “writing workshop” session, rotating partners weekly to expose the
student to varied feedback styles.
Challenges: Ensuring peers are adequately trained and that the arrangement does not create dependency.

Progress Monitoring – Ongoing collection of data to evaluate the effectiveness of interventions.
Related terms: data points, trend analysis, goal attainment scaling.
Explanation: Frequent monitoring allows educators to adjust accommodations, such as increasing assistive
technology usage or modifying instructional pacing.
Example: Recording the number of legible words per minute on three successive writing tasks to calculate
growth rate.
Practical application: Use a simple spreadsheet to graph progress and share trends with the IEP team each
month.
Challenges: Maintaining consistent data collection amidst competing classroom demands and ensuring the
reliability of measurements.

Reduced Distraction Environment – Classroom modifications that minimize visual and auditory stimuli that
may interfere with writing focus.
Related terms: quiet zone, visual barriers, sound‑absorbing panels.
Explanation: Students with dysgraphia often experience heightened sensitivity to background noise, which
can exacerbate motor planning difficulties.
Example: Providing a study carrel with a whiteboard surface where the student can see instructions without
surrounding clutter.
Practical application: Designate a “focus corner” equipped with a tablet, headphones, and a low‑glare lamp
for independent writing tasks.
Challenges: Balancing the need for reduced stimuli with the inclusive nature of the classroom and ensuring
equitable access.

Self‑Advocacy Training – Instruction that equips students to articulate their accommodation needs.
Related terms: student voice, rights awareness, communication skills.
Explanation: Empowered students can request assistive tools, extra time, or breaks, leading to greater
independence and academic success.
Example: Role‑playing a scenario where the student asks the teacher for a keyboard during a timed test.
Practical application: Include a weekly “advocacy hour” where students practice stating their needs and
creating written accommodation requests.
Challenges: Overcoming student anxiety about self‑disclosure and ensuring that teachers respond
consistently to requests.

Sensory Breaks – Short, scheduled pauses that allow students to regulate sensory input and reduce motor
fatigue.
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Related terms: movement break, calming strategies, deep pressure.
Explanation: Brief breaks can restore fine‑motor stamina, improving handwriting quality when the student
returns to the task.
Example: A 3‑minute “hand‑shake” activity where the student gently squeezes a stress ball before resuming
writing.
Practical application: Incorporate a sensory break after every 20‑minute writing interval.
Challenges: Timing breaks so they do not disrupt instructional flow and ensuring that breaks are purposeful
rather than distracting.

Speech‑to‑Text Software – Programs that convert spoken language into typed text.
Related terms: dictation tool, voice recognition, audio transcription.
Explanation: This technology bypasses handwriting entirely, allowing students to focus on idea generation
and organization.
Example: Using “Google Docs Voice Typing” to draft a research summary, with the student speaking
sentences aloud.
Practical application: Assign a “voice‑first” drafting stage for all major writing projects, followed by a manual
editing phase.
Challenges: Accuracy may be reduced by background noise; students need to learn how to edit
automatically generated text for grammar and punctuation.

Structured Writing Prompt – A scaffolded task that provides explicit directions, sentence starters, and
organizational cues.
Related terms: guided composition, template, sentence frame.
Explanation: Structured prompts reduce the cognitive load of planning, allowing the student to allocate
motor resources to legible output.
Example: A prompt that reads, “First, introduce your topic in one sentence. Then, list three facts, each
beginning with ‘Fact #.’ Finally, conclude with a personal opinion.”
Practical application: Use the same prompt format across subjects to build familiarity and reduce anxiety.
Challenges: Avoiding over‑reliance on templates, which can limit creative expression.

Task Analysis – The process of breaking a complex writing activity into discrete, teachable steps.
Related terms: skill decomposition, sequencing, stepwise instruction.
Explanation: By identifying each component (e.g., brainstorming, drafting, revising), educators can target
specific deficits in the dysgraphia profile.
Example: For a lab report, steps might include: (1) write title, (2) list materials, (3) describe procedure, (4)
record results, (5) discuss findings.
Practical application: Provide a checklist that the student marks off as each step is completed, reinforcing
independence.
Challenges: Maintaining flexibility so that the analysis does not become a rigid script that impedes
higher‑order thinking.

Timed Writing Assessment – An evaluation where the student completes a writing task within a set time
limit.
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Related terms: speed test, writing fluency, chronometric measure.
Explanation: Timed assessments help gauge handwriting speed, endurance, and the impact of
accommodations such as extended time.
Example: A 5‑minute copy‑task where the student reproduces a paragraph; the teacher records number of
legible words.
Practical application: Use results to justify accommodations like “+50% extra time” on state assessments.
Challenges: Anxiety may affect performance; ensure that the task is authentic and not overly punitive.

Universal Design for Learning (UDL) – An instructional framework that offers multiple means of
representation, expression, and engagement.
Related terms: flexible curriculum, multiple means of action, inclusive pedagogy.
Explanation: UDL principles naturally embed accommodations for dysgraphia, such as offering both typed
and handwritten response options.
Example: Providing a lesson where students can submit a video explanation, a typed essay, or a handwritten
poster.
Practical application: Align lesson objectives with at least three UDL guidelines to ensure accessibility for all
learners.
Challenges: Designing materials that satisfy diverse needs without overwhelming the teacher with
preparation demands.

Visual Motor Integration (VMI) – The coordination of visual perception and fine‑motor execution required
for handwriting.
Related terms: perceptual‑motor skills, hand‑eye coordination, graphomotor ability.
Explanation: Weak VMI can manifest as poor letter spacing, inconsistent slant, and illegible script in
dysgraphia.
Example: Administering the “Beery VMI” assessment to identify specific visual‑motor deficits.
Practical application: Incorporate VMI‑targeted activities such as tracing over patterned lines or copying
shapes before writing.
Challenges: Differentiating VMI deficits from pure motor weakness; interventions may need to address both
domains.

Writing Fluency – The ability to produce text automatically, with appropriate speed, accuracy, and legibility.
Related terms: automaticity, flow, efficiency.
Explanation: Fluency deficits in dysgraphia often result from excessive attention to letter formation, which
slows composition and hampers idea development.
Example: A student writes a sentence in 30 seconds but produces only three legible words; after
intervention, they write ten legible words in the same time.
Practical application: Conduct “fluency drills” where the student writes a series of pre‑learned sentences
under a timer, focusing on speed over perfection.
Challenges: Balancing speed with legibility; excessive speed may sacrifice clarity, while too much focus on
neatness can impede idea generation.

Zero‑Line Paper – Lined paper with a faint line indicating the baseline for letters, often used to improve
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handwriting alignment.
Related terms: baseline guide, handwriting notebook, structured paper.
Explanation: The visual cue helps students maintain consistent letter height and spacing, reducing the need
for constant self‑monitoring.
Example: Providing a student with a worksheet that includes a light gray baseline, encouraging them to
keep all letters on the same line.
Practical application: Pair zero‑line paper with a ruler or a “writing strip” to further guide horizontal
placement.
Challenges: Some students may become overly dependent on the line, making transitions to plain paper
difficult.

Zoom‑Based Intervention – Remote, video‑conference sessions that deliver specialized writing support.
Related terms: teletherapy, virtual tutoring, online OT.
Explanation: Virtual platforms can extend access to experts (e.g., occupational therapists) who provide
real‑time modeling of letter formation and feedback.
Example: A weekly Zoom call where the therapist watches the student write on a tablet and offers corrective
cues.
Practical application: Record sessions for later review, allowing the student to observe their own progress.
Challenges: Ensuring stable internet connectivity, maintaining student engagement in a virtual format, and
managing privacy concerns.

Adaptive Keyboard – A keyboard with modified key size, spacing, or tactile feedback to accommodate
motor difficulties.
Related terms: large‑print keys, keyguard, ergonomic layout.
Explanation: Adaptive keyboards reduce the precision required for each keystroke, decreasing errors and
fatigue for dysgraphic students who type.
Example: A keyboard with raised “F” and “J” bumps and extra‑wide space bars.
Practical application: Pair the adaptive keyboard with a word‑processing program that highlights misspelled
words in real time.
Challenges: Compatibility with existing computer systems and potential need for teacher training on device
setup.

Auditory Feedback – The use of sound cues to reinforce correct writing actions.
Related terms: sonic reinforcement, tone alerts, feedback loops.
Explanation: When a student completes a correctly formed letter, a soft chime can provide immediate
reinforcement, strengthening motor memory.
Example: A handwriting app that plays a brief tone each time a letter meets the target shape criteria.
Practical application: Integrate auditory feedback into daily practice drills, ensuring the sound is subtle to
avoid distraction.
Challenges: Sensory sensitivities may cause some students to find auditory cues overwhelming;
customization of volume and tone is essential.

Collaborative Writing Platform – Online software that allows multiple users to co‑author a document in real
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time.
Related terms: Google Docs, Microsoft Teams, real‑time editing.
Explanation: Collaboration reduces the pressure on a single student to produce a complete draft, enabling
shared responsibility for content and mechanics.
Example: A student with dysgraphia contributes ideas via voice‑to‑text, while peers handle formatting and
spelling on a shared document.
Practical application: Assign group projects where each member has a defined role (e.g., idea generator,
editor, presenter).
Challenges: Ensuring equitable participation and preventing the student from becoming a passive observer.

Dynamic Font Size – Adjustable text size that can be increased or decreased on a digital device to support
visual clarity.
Related terms: scalable typography, accessibility setting, zoom function.
Explanation: Larger fonts reduce the visual strain during reading and editing, enabling students with
dysgraphia to focus on content rather than deciphering small print.
Example: Setting a document to 14‑point Arial while drafting, then reducing to 12‑point for final
submission.
Practical application: Teach students how to modify font size using keyboard shortcuts or toolbar options.
Challenges: Maintaining consistency with school‑wide formatting standards and ensuring that increased
size does not disrupt page layout.

Executive Function Supports – Strategies that aid planning, organization, and self‑monitoring during writing
tasks.
Related terms: metacognition, self‑regulation, task initiation.
Explanation: Dysgraphia often co‑occurs with executive function deficits, making it necessary to provide
tools such as checklists, timers, and reflective journals.
Example: A student uses a digital planner to set milestones for a research paper: (1) topic selection, (2)
outline, (3) draft, (4) revision.
Practical application: Incorporate a “goal‑setting” section at the start of each writing assignment, prompting
the student to outline steps.
Challenges: Teaching the student to use these supports independently and preventing over‑reliance on
external prompts.

Formative Feedback Loop – Ongoing, specific comments that guide improvement during the writing
process.
Related terms: feed‑forward, iterative revision, learning cycle.
Explanation: Immediate, targeted feedback helps students correct motor errors (e.g., pressure, slant) before
they become entrenched habits.
Example: After a draft, the teacher notes, “Your ‘g’ loops are consistent; next time, focus on maintaining
uniform height.”
Practical application: Use digital comment tools that allow the teacher to annotate directly on the student’s
typed or scanned work.
Challenges: Providing feedback quickly enough to be relevant, especially in large classes.
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Graphic Organizer Templates – Pre‑designed digital files that structure content for various writing genres.
Related terms: template library, genre scaffold, content map.
Explanation: Templates reduce the cognitive load of organizing ideas, allowing the student to concentrate
on legibility and expression.
Example: A “cause‑effect” organizer with three columns labeled “Cause,” “Effect,” and “Evidence.”
Practical application: Store templates in a shared drive so students can retrieve them for any writing
assignment.
Challenges: Avoiding over‑reliance on templates, which may limit exposure to more open‑ended writing
tasks.

Handwriting Practice Log – A record where the student tracks daily handwriting activities, duration, and
perceived difficulty.
Related terms: self‑monitoring sheet, progress chart, behavioral log.
Explanation: Logging practice promotes accountability and provides data for progress monitoring and IEP
reviews.
Example: The log shows “Monday – 15 min – tracing letters – moderate fatigue; Tuesday – 20 min – free
writing – low fatigue.”
Practical application: Review the log weekly with the student to adjust practice length or introduce new
strategies.
Challenges: Ensuring the student completes the log consistently and accurately without it becoming a
burdensome task.

Handwriting Intervention Software – Programs specifically designed to teach letter formation, spacing, and
speed through interactive drills.
Related terms: iWrite, Handwriting Without Tears, Letter School.
Explanation: These programs provide immediate visual feedback, adaptive difficulty levels, and gamified
motivation, which can accelerate skill acquisition for dysgraphic learners.
Example: A student completes a level where they must write lowercase “a” within a defined boundary; the
software highlights deviations in red.
Practical application: Schedule three 10‑minute sessions per week using the software, tracking scores to
inform instruction.
Challenges: Licensing costs, ensuring the software aligns with curricular standards, and avoiding excessive
screen time.

Keyboard Shortcut Training – Instruction on using key combinations to perform common editing functions
(e.g., copy, paste, undo).
Related terms: hotkeys, efficiency tools, productivity hacks.
Explanation: Mastery of shortcuts reduces the physical effort of navigating menus, allowing smoother text
editing for students with dysgraphia.
Example: Teaching the student to press Ctrl+Z to undo an accidental deletion.
Practical application: Create a cheat‑sheet of the top five shortcuts and review it weekly.
Challenges: Retention of shortcuts over time and ensuring the student does not become dependent on
shortcuts for basic typing skills.
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Letter‑Formation Charts – Visual references that display the correct sequence and strokes for each letter.
Related terms: stroke order guide, alphabet poster, handwriting model.
Explanation: Charts serve as a quick reference for students to verify proper formation, supporting
consistency and legibility.
Example: A wall poster showing the step‑by‑step construction of the letter “b” with arrows indicating
direction.
Practical application: Position the chart near the student’s workspace for easy access during writing tasks.
Challenges: Students may glance at the chart but still struggle to translate the visual model into motor
execution; supplementary tactile practice may be needed.

Multimodal Feedback – Combining visual, auditory, and tactile cues to reinforce correct writing behavior.
Related terms: sensory reinforcement, feedback integration, cross‑modal learning.
Explanation: Providing simultaneous feedback (e.g., a colored line for correct baseline, a soft click for proper
pressure) enhances motor learning for dysgraphia.
Example: A digital tablet that vibrates lightly when the student applies appropriate pressure while forming a
letter.
Practical application: Use a handwriting app that offers both color changes and sound alerts during practice.
Challenges: Over‑stimulation for students with sensory sensitivities; customization of feedback intensity is
essential.

Self‑Editing Checklist – A list of criteria students review after completing a writing piece to ensure quality
and compliance with standards.
Related terms: revision guide, proofreading rubric, quality control sheet.
Explanation: Structured checklists help students with dysgraphia focus on content, organization, and
mechanics without being overwhelmed by simultaneous concerns.
Example: The checklist includes items such as “All letters on baseline,” “Consistent spacing,” “No missing
punctuation.”
Practical application: Incorporate the checklist into the final stage of the writing process, encouraging the
student to mark each item as completed.
Challenges: Teaching the student to use the checklist independently and preventing it from becoming a rote
exercise.

Visual Cueing – The use of symbols, colors, or markings to guide writing behavior.
Related terms: color‑coded lines, highlighted margins, spatial markers.
Explanation: Visual cues can direct attention to specific aspects of handwriting, such as maintaining a
straight baseline or spacing between words.
Example: A worksheet with a light blue line indicating where the student should start each new sentence.
Practical application: Provide colored overlays that align with the notebook paper to highlight the writing
area.
Challenges: Some students may become dependent on cues, making transition to unmarked paper difficult;
gradual fading is recommended.

Writer’s Workshop Model – An instructional framework that separates reading, mini‑lessons, writing, and
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sharing into distinct phases.
Related terms: process writing, peer review, reflection circle.
Explanation: The model allows dedicated time for focused writing practice, during which accommodations
for dysgraphia (e.g., assistive tech, graphic organizers) can be systematically applied.
Example: During the “writing” phase, a student with dysgraphia uses a keyboard to draft, then receives
targeted feedback in the “sharing” phase.
Practical application: Schedule a weekly workshop where each stage is clearly timed, and accommodations
are introduced at the appropriate point.
Challenges: Coordinating the schedule with other subject areas and ensuring that the student’s pace aligns
with the group’s progress.

Zero‑Error Goal – An instructional target that aims for complete accuracy in a specific skill, such as letter
formation.
Related terms: accuracy benchmark, errorless learning, precision target.
Explanation: While ambitious, a zero‑error goal can motivate precise practice, especially when combined
with immediate corrective feedback.
Example: The student works toward writing the letter “t” without any missing crossbars for ten consecutive
attempts.
Practical application: Use a mastery chart to record each successful attempt, celebrating milestones.
Challenges: Risk of frustration if the goal is perceived as unattainable; teachers must balance high
expectations with realistic progress.

Zoom‑In/Zoom‑Out Strategy – A metacognitive technique where the student alternates between focusing
on fine details (e.g., individual letter strokes) and the overall structure (e.g., paragraph flow).
Related terms: big‑picture thinking, detail orientation, scaling focus.
Explanation: This approach helps students avoid becoming “stuck” on micro‑motor issues while still
maintaining overall writing quality.
Example: The student spends five minutes perfecting the first sentence’s handwriting, then switches to
planning the next paragraph’s ideas.
Practical application: Use a timer that signals when to shift focus, reinforcing disciplined switching.
Challenges: Students may resist changing focus, especially if they feel the fine‑motor work is never
complete; scaffolding the transitions is essential.

Handwriting Speed Drills – Structured activities that encourage rapid, legible writing under timed
conditions.
Related terms: speed burst, rapid copy, fluency sprint.
Explanation: Regular speed drills build automaticity, reducing the cognitive load of letter formation during
longer compositions.
Example: The student copies a 20‑word sentence for 30 seconds, aiming to increase the number of correctly
formed letters each trial.
Practical application: Incorporate drills at the start of each language arts period, recording scores on a
progress chart.
Challenges: Balancing speed with legibility; excessive pressure can lead to sloppy handwriting and reduced
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confidence.

Multi‑Tiered System of Supports (MTSS) – A framework that provides progressive levels of intervention
based on student needs.
Related terms: Response to Intervention (RTI), tiered instruction, data‑driven decision making.
Explanation: For dysgraphia, Tier 1 includes universal strategies (e.g., UDL), Tier 2 adds targeted
accommodations (e.g., graphic organizers), and Tier 3 offers intensive individualized support (e.g., daily OT).
Example: A student initially receives classroom‑wide keyboard access (Tier 1); after monitoring shows
insufficient progress, they receive individualized assistive technology training (Tier 2).
Practical application: Use data from progress monitoring to determine when to move a student to a higher
tier.
Challenges: Coordinating across multiple service providers and ensuring fidelity of implementation at each
tier.

Phonemic Awareness Integration – Embedding sound‑letter relationships within handwriting instruction to
reinforce spelling and writing fluency.
Related terms: sound‑symbol mapping, phonics‑writing link, alphabetic principle.
Explanation: By connecting phonemic awareness to letter formation, students with dysgraphia develop a
more robust internal representation of letters, supporting both reading and writing.
Example: While practicing the letter “m,” the teacher emphasizes the /m/ sound and asks the student to say
the sound before writing the letter.
Practical application: Include a brief phonemic cue at the start of each handwriting drill.
Challenges: Maintaining focus on both motor execution and auditory processing without overloading the
student.

Progressive Letter Size Scaling – Gradually reducing the size of letters as the student gains control, moving
from large, exaggerated forms to standard classroom size.
Related terms: size reduction protocol, motor scaling, graduated precision.
Explanation: Starting with larger letters reduces fine‑motor strain, allowing the student to master shape
before refining to smaller, functional sizes.
Example: Week 1 practice uses 2‑inch tall letters; by week 4 the target size is the standard ¾‑inch baseline.
Practical application: Provide worksheets that indicate the target size for each stage, with visual markers for
reference.
Challenges: Ensuring the student does not become complacent at larger sizes and that transition timing
aligns with motor readiness.

Self‑Regulation Strategies – Techniques that help students monitor and adjust their emotional and physical
states during writing.
Related terms: stress management, breathing exercises, body awareness.
Explanation: Dysgraphia can cause frustration; self‑regulation tools such as deep

Read online: https://certificates.lsba.org.uk/glossaries/3923722/
developing-accommodations-and-interventions
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